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Limited information

Á Proficiency of adults' skills (stock)

Á Extent of skills use, and intensity of skills use at 

the workplace and in daily life

Á Payoffs of skills beyond years of education 

attained

Á Role of different types skills ɨcognitive, 

socioemotional, job specificɨon employability 

and labor market trajectory

Á Household surveys were paired with employer 

surveys

Premium placed on comparable data 

across countries ɨSTEP collaborated 

with PIAAC -OECD



¨ćĚÃÑýîćæ ɴĆîġĆÃĩÑëɵ îć ĩëÛ ĀÃÐĎĝ ĆÃĝýÛĩ



Á Granular skills data supports policy decisions in developing countries in ways that were not possible 

before; helping in tailoring solutions based on actual skills profiles not just schooling

Á Schooling is a helpful proxy for skills, but not a very precise oneɨleaves a lot of variation unexplained

Á Substantial increase in school enrollment and attainment, but narrow and uneven  improvements in literacy 

skills

Á Too many young people exit school early without robust literacy skillsɨon average, only 35% of primary 

entrants' complete upper secondary education; in SSA fewer than 25%

Á ɳ9ÃĝĀŀ ġýîĀĀġ æÃĚġɴ ÐÛÑĎĆÛ ɳĀĎćæ-ĀÃġĩîćæ ġýîĀĀġ æÃĚġɴ ĺîĩë Ã×ĹÛĝġÛ îĆĚĀîÑÃĩîĎćġ ĩëĝĎĮæëĎĮĩ ĀîåÛɨunless skills 

deficits are remediated, low literacy is not transitional, it is a destination

Á More than half of adults in Bolivia, Ghana and Kenya score below level 2 literacy; a sizable share of adults 

ÃĝÛ ćĎĩ ɳúĎÐ ĝÛÃ×ŀɴ Ďĝ ɳĩĝÃîćîćæ ĝÛÃ×ŀɴ

Á £ëÛ ćĮĆÐÛĝ Ďå ɳġÑëĎĎĀîćæ ŀÛÃĝġɴ ĝÛĜĮîĝÛ× ĩĎ ĝÛÃÑë [ÛĹÛĀ Ǻ ĀîĩÛĝÃÑŀ ĝÃćæÛġ åĝĎĆ ȁ ŀÛÃĝġ îć !ĝĆÛćîÃɒ CîćĀÃć×ɒ 

and Vietnam to 16 years in Bolivia, Ghana and Kenya

Á bÛĺ îćġîæëĩġ Ďć ÑĎĝĝÛĀÃĩîĎćġ ÐÛĩĺÛÛć ĺĎĝýÛĝġɷ ĀîĩÛĝÃÑŀ ĚĝĎåîÑîÛćÑŀ Ãć× ġýîĀĀġ ĮġÛ Ãĩ ĺĎĝýɒ ġýîĀĀġ ĮġÛ Ãć× 

ĺĎĝýÛĝ ĚĝĎ×ĮÑĩîĹîĩŀɒ Ãć× ɳĆÃĩÑëɴ ĝÃĩÛġ ÐÛĩĺÛÛć ĺĎĝýÛĝ Ãć× úĎÐ-required education 

https://openknowledge.worldbank.org/


Schools are not delivering learning for all 

# Schooling Years 
required to reach Level 2 

of literacy in PIAAC/STEP 

Literacy
A critical ingredient t o develop 
numeracy, socio-emotional, and 

higher order skills 
for work and life

Socio 
emotional

TechnicalCognitive
9

12

16

Armenia, Finland, Serbia, Vietnam

Chile, Colombia, Turkey 

Bolivia, Ghana, Kenya

Skills



Literacy makes for òlearning-readyó 
workers

Problem Solving and Learning ñSkills Use at Workò, by Educational Attainment and Literacy Proficiency Level 

Source: World Bank, STEP Skills Measurement Surveys, 2011 to 2014
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Problem Solving at Work 

Frequency of tasks involving at least 30 

minutes of thinking

never

less than once a month

at least once a week or month

every day
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Individual (Actual) Match Rates between Worker 
and Job -Required Education
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