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FOREWORD

The recent public health crisis has accelerated the integration of digital technologies in education and
training systems. The majority of schools across the world moved to a hybrid mode of learning. The
digital capacity of education and training systems has therefore become a key challenge. The
European Commission acknowledges the potential of digital technologies for inclusive and high-quality

education. The first strategic priority of its new
developmentof ahigh-per f or mi ng di git al Uadec at h othe effectivesligitalt § md 6
capacity planning and developmentd is underlined a:t

Education and training systems need the right tools and processes to plan and develop their digital
capacity, involving stakeholders at all levels. SELFIE is such a tool. It is designed to support schools in
developing a practice of collective reflection on the use of digital technologies for teaching and
learning and use this reflection to make informed decisions about their digital strategy and practices.
Furthermore, SELFIE can have a system-wide dimension by helping policymakers take action towards
developing the digital capacity of education and training systems.

SELFIE is a prime example of successful cooperation between European Union agencies, such as the
European Training Foundation (ETF), and different services of the European Commission: the Joint
Research Centre (JRC), the Directorate-General for Education, Youth, Sport and Culture (DG EAC)
and the Directorate-General for Employment, Social Affairs and Inclusion (DG EMPL).

This study focuses on the deployment of SELFIE by policy-making institutions. It captures and
systematises into a methodology the process followed by the ETF and the JRC, in introducing, scaling
up and connecting SELFIE to national education and training reforms, through collaborations with
policy-making institutions in different countries. The report is grounded on evidence collected from
desk research and semi-structured interviews with 10 key players, namely policymakers, experts and
practitioners in five countries: Spain, Portugal, Italy, Serbia and Turkey.

The studyds output is a modul ar mimkedastores.|Thegeycanc ons i st
be further fine-tuned by taking into account a number of enablers and obstacles for SELFIE

implementation, which are discerned from the cross-country analysis of the case studies. The lessons

learnt from this analysis, togetherwit h  SELFI Eds robust conceptual fr ame
organisations, provide a solid basis to scale SELFIE up to system level.

This publication, representing diverse contexts and implementations, can be useful for EU Member
States and partner countries regardless of their country-specific governance models for education and
training. Specifically, system-wide stakeholders, national and international agencies and the European
Commission can find this methodology a useful guide in scaling up and integrating SELFIE in
education and training systems to develop a high performing digital education ecosystem.
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Until now, the ETF and the JRC have worked together to implement SELFIE in Serbia, Albania,
Montenegro, Kosovo!, Northern Macedonia, Moldova, Georgia, and Turkey. Currently, SELFIE is
being piloted in Ukraine and Azerbaijan. Future plans include, at the moment, Israel and Kazakhstan.

Mikel Landabaso Cesare Onestini

Director for Growth and Innovation Director

Joint Research Centre of the European European Training Foundation
Commission

1 This designation is without prejudice to positions on status, and is in line with UNSCR 1244/1999 and the ICJ
Opinion on the Kosovo declaration of independencei her ei nafter O0Kosovob.
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EXECUTIVE SUMMARY

The purpose of this report is to propose a methodology for the scaling up of SELFIE? on the basis of
several case studies from EU Member States and partner countries. Designed to support schools in
using digital technologies for teaching and learning effectively, SELFIE is an initiative of the European
Commission and consists of an online self-reflection tool for members of the school community to
complete voluntarily. It is free of charge and is made available to schools, including at upper
secondary vocational education and training (VET) level, for them to assess their digital learning
capacity. Since October 2018, more than 650 000 school leaders, teachers and students from 7 400
schools in 57 countries have used SELFIE.

The strength of SELFIE, as a process operating at the school level, is that all stakeholders are
involved, with online questionnaires being completed by school leaders, teachers and students. As
such, it is an empowering process, enabling schools to pinpoint the key features and issues relating to
technology use and digital skills development, and to use educational technology creatively to
formulate action plans to address them. At national, regional and local levels, common findings and
features could be aggregated, for example to inform professional development priorities and digital
curriculum enhancement. At school level, the SELFIE process could be used to encourage
improvements in the local governance of learning technology.

As a powerful diagnostic tool for policy-makers, SELFIE provides a process within individual schools to

reflect on current practice and to provide the evidence to invoke change at a system level. It has the

potential to take on a new and critically important role for schools and education and training systems

in Europe and beyond. In its very conception, SELFIE has been designed as a tool to inform school-

based reflective practice. By following the SELFIE protocols, a school can undertake an inclusive

exercise in reflective practice to inform its development planning. Within the process, however, it is

important to stress that the SELFIE process focuses on learning rather than technology. As such,

regar dl ess of the | evel of sophistication of a schoc
pinpoint exactly how and why learning is impacted by technology.

This report describes, through a number of cases of SELFIE implementation in EU Member States
and partner countries, how the SELFIE process is a means for schools to reflect on a broad spectrum
of integration strategies and outcomes in respect of educational technology.

Proposed methodology for SELFIE scale-up at system level

Based on case study investigations in three EU Member States and two EU partner countries in the
South Eastern Europe and Turkey (SEET) region, this report presents a methodology for introducing
SELFIE at the system level. The proposed methodology is not a standardised blueprint, but it indicates
a series of steps that policy-makers and stakeholders may wish to take; it identifies the key actions to
consider for scaling up SELFIE from a pilot phase to wider implementation, while acknowledging and
exemplifying how different countries and systems have adopted different approaches. Using the
analysis of ongoing SELFIE initiatives, this methodology aims to help policy-makers and stakeholders

2 SELFIE T Self-reflection on Effective Learning by Fostering Innovation through Educational technology:
https://ec.europa.eu/education/schools-go-digital en
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acting at different levels of education systems (e.g. policy-makers and officials in
national/regional/local governments; decision-makers in educational authorities) to:

define the policy intent for SELFIE implementation, formulating a context-relevant vision and

draw up a comprehensive plan for incorporating SELFIE into the education system, working

through the key steps necessary for piloting, evaluating and upscaling SELFIE;

ent t o

i mpl ementing

integration of SELFIE into education policy initiatives;

y

scope for integrating SELFIE;
y
y ensure commitm
y

SELFI E,

strengthen the contextual conditions needed to leverage SELFIE, defining and incorporating

SELFIE into wider professional development programmes and defining the SELFIE periodic

review cycle.

The following figure describes how the SELFIE tool could be incorporated into an education system
through eight main steps and related key actions. Each of these steps is unpacked and fully

exemplified in the text of the report (

Chapter 4).

MAIN STEPS AND KEY ACTIONS FOR INTEGRATING SELFIE INTO EDUCATION SYSTEMS

WEBINARS
SELFIE ADAPTATION TO /
\WORKSHOPS
EDUCATION CONTEXT v
GUIDELINES /
IDENTIFYING SELFIE RESOURCES
COORDINATOR & KEY ACTORS -
- INFORMATION
DEFINING POLICY INTENT FOR CAMPAIGN
SELFIE IMPLEMENTATION :

LOCATE SELFIE
IN THE EDUCATION
CONTEXT

SUPPORT

SETUP A
SELFIE PILOT

CRITERIA FOR SAMPLING

MECHANISMS FOR
SELECTING SCHOOLS

PiLoT COORDINATION

PILOT

REVIEW OF
SELFIE PILOT
RESULTS

MEASURES TO

SELFIE PILOT

EU / INTERNATIONAL
INITIATIVES

STRATEGY
SELFIE

INTEGRATION
IN WIDER

DIGITAL EDUCATION

POLICIES

STAKEHOLDERS'
COMMITMENT &
PARTICIPATION

GOVERNANCE

BENEFITS TO
PARTICIPATION

DIRECT ANALYSIS

SELFIE-BASED ACTION
PLAN TRAINING

ScHool Leapers’ CPD

TeAcHERs' CPD

SELFIE
INTEGRATION
IN WIDER
CPD
PROGRAMMES,

SELFIE SELFIE

ANNUAL REVIEW

STRATEGY CYCLE

ORGANISATIONAL
AND COORDINATION

META-ANALYSIS OF
SELFIE PROCESS

MODEL
T

STAKEHOLDERS'
INVOLVMENT

SELFIE
AGGREGATED DATA

COMMUNICATION

SCALE - UP

STRATEGY
H

As a starting point, policy-makers and administrators wishing to deploy the tool widely should locate
SELFIE in the specific educational context, determining the main goals and priorities that SELFIE will
cover and identifying the SELFIE coordinator. In most cases, a pilot is then set up to model effective
implementation. Webinars and support measures for the pilot schools prepare the ground for the
reviews of the pilot, leading to strategic actions. At all stages, the SELFIE scale-up operation is
designed to align with national, regional and local digital education policies, as well as whole-school
improvement and innovation strategies. The endorsement by senior education officials, at national,

*x * K iy
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regional and local levels, builds on the success of the outreach opportunities and promotes the

commi t ment of a greater number of schools alongsi dé¢
The integration of SELFIE into the broader professional development programmes of teachers and

other school staff ensures that key actors effectively understand the process. Finally, as the

mainstreaming of SELFIE continues, a periodic review and analysis of SELFIE aggregated data and

its impact should take place.

Case studies of SELFIE usage in EU Member States and SEET countries

This report sets out how SELFIE could be scaled up and positioned in education and training
systems. The school-level SELFIE process coupled with the methodology for scale-up are now in
a position to help address many of the problems currently facing education systems due to the
Covid-19 pandemic.

y  Rationale for integrating SELFIE into education and training systems. A consensus was apparent
from officials I both in education and training systems where there are devolved administrations
and in those that are highly centralised i that school empowerment is the first element for
consideration in the rationale for introducing SELFIE, encompassing schools as self-reflecting
learning communities. The second element in the rationale is the framing of scho o lingrastructure
development, including resources for learning or in terms of hardware and infrastructure in order
to improve the quality of investment decisions.

y  Key actors involved and supporting measures. Across all the different cases, a combination of
centralised/decentralised and top-down/bottom-up approaches to implementing SELFIE at system
level is dominant at different times. High-level policy-making, in all cases, takes place through
national-level decisions concerning, for example, a national curriculum and the place of
technology within that curriculum. However, the implementation and enactment of these policies
vary across different cases.

y  SELFIE implementation process. Although piloting of SELFIE through a trial programme is seen
as best practice, the size and scale of the trial can vary widely depending on the national context
and the ambitions for SELFIE, setting up conditions for scaling up.

y  Integration into a policy context. One of the main attractions of SELFIE is its flexibility and the way
it is articulated with other policy instruments, most notably the EU Digital Competence Framework
for citizens (DigComp) and the one for educators (DigCompEdu) and national policy agendas
relating to transversal competences and 21st-century skills i communication, collaboration,
creativity and critical thinking T across the curriculum.

y  Main drivers and obstacles. The analysis of the case studies reveals that the main drivers for the
successful operation of SELFIE at school level centre around digital readiness, governance and
quality, while the obstacles for SELFIE adoption relate to attitudes, data ownership and capacity.
The effective consolidation of the broadly positive experiences of the pilot studies is seen as an
essential prerequisite for the scale-up of SELFIE to a system level. The action plans that emerge
from the SELFIE process in schools almost invariably require additional financial resources to
enable their fulfilment. Finding these resources can often be the challenge that prevents the
SELFIE process from being the catalyst for real change. The initiation of encouragement and
recognition mechanisms, such as the creation of a Digital Challenge Fund, could be a way to
provide these additional financial resources.
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y  SELFIE consolidation and development. Learning online has assumed a new prominence during
the enforced closure of school buildings during the Covid-19 crisis. SELFIE provides policy-
makers with a robust set of tools that they can use to evaluate the status, capacity and maturity of
online learning within their country or region. The school-level SELFIE process, coupled with the
indicative methodology for scale-up, is now in a position to help address many of the problems
currently facing education systems, such as how to ensure high-quality education and equality of
opportunity as more and more learning is blended with digital formats.
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1. INTRODUCTION

1.1 Background and policy context

SELFI E was one of the 11 priority actions of the EI
Plan (2018i 20). SELFIE was developed and subsequently piloted in 2017 in more than 650 schools in

14 European countries. The theoretical underpinning of SELFIE is the Digitally Competent Educational
Organisations framework (DigCompOrg), which provides a set of descriptors for integrating digital

learning into educational organisations. After qualitative and quantitative validation, SELFIE was

officially launched on 25 October 20183. It is available in 32 languages.

Two years since its launch, more than 680 000 school leaders, teachers and students from 7 450
schools in 58 countries have used the tool*. SELFIE has grown in scale and scope, not only in terms
of user numbers, which have been continuously increasing, but also in terms of its relevance in the
European policy context. The recent Covid-19 outbreak has further put the spotlight on the key
importance of using digital technologies for teaching and learning both inside and outside the
classroom, as well as highlighting the strengths and weaknesses of institutions and systems in
improving the resilience and flexibility of education and training.

The European Commission has developed relevant policy initiatives, including the adoption of the new
Digital Education Action Plan (20211 27) in September 2020. The new Digital Education Action Plan
aims to achieve tighter European cooperation on digital education, outlining a set of strategic priorities
and actions. Relevant to the focus of this report are actions such as the Erasmus+ funding for digital
transformation plans and SELFIE for teachers.

My priority will be to get Europe up to speed on digital skills for
both young people and adults by updating the Digital Education
Action Plan. We need to rethink education by using the potential
the internet provides to make learning material available to all,
for example by the increased use of massive open online
courses. Digital literacy has to be a foundation for everyone.

President von der Leyen®

In addition, the 2020 European Skills Agenda for sustainable competitiveness, social fairness and

resilience emphasises thatthe Covid-1 9 pandemi ¢ 6has accentuated the d
existed and new inequalities are emerging as many people do not have the required level of digital

skills or are in workplaces or schools lagging behindindigi t al i s®3.ti on6 ( p.

The European Commission also proposes, in a Council Recommendation, accompanied by a Staff
Working Document for the VET sector, that for sustainable competitiveness, social fairness and
resilience, the sector should equip its workforce i young and old i with the skills to support Covid-19

3 https://ec.europa.eu/commission/presscorner/detail/en/IP_18 6178
4 https://schools-go-digital.jrc.ec.europa.eu
5 https://ec.europa.eu/commission/sites/beta-political/files/political-guidelines-next-commission_en.pdf (p. 14)

* X K
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recovery, as well as promoting green and digital transitions in a social and equitable way (further
information on this draft proposal is included in Annex 2 of this report)®.

Finally, several Erasmus+ projects are also working with the tool or further extending it. These include
Reflecting for Change, A strategic reflection on digitalisation at European higher education institutions,
SELFIE HEIpeR & Pedagogical innovation Assistant toolkit, and SELFIE T Digital Schools Awards
Pilot Programme. Further projects will follow, as in August 2020, the European Commission also
adopted a revision of its Erasmus+ 2020 Annual Work Programme. An additional EUR 100 million has
been provided to boost digital education and training further and to promote the development of skills
and inclusion.

1.2 Key characteristics of SELFIE

Digital technologies have the potential to transform the way we live. Hardly any aspect of modern life
remains untouched by technology. Nonetheless, the effective use of digital technologies for learning in
schools and the impact on student achievement is a somewhat contested question. In recent years,
the potential for the negative influences of computers on student achievement has been highlighted’.

Despite several decades of investment in educational technology by national governments and the
powerful advocacy of a number of early enthusiasts, the regular and routine use of technology for
teaching and learning in schools is far from universal. There remain several issues that constrain the
broad incorporation of learning technology into everyday practices in schools. Indeed, in the teaching
profession there remains a significant proportion of teachers who do not routinely use technology for
learning (Akar, 2019).

In the light of these inconsistencies and in recognition of the need to identify the central issues relating

to technology uptake in schools, SELFIE was conceived as a tool to promote a school collective

reflection process. It includes three complementary questionnaires that are answered by school

leaders, teachers and students. These questionnairesar e based on the European C
DigCompOrg, published in 2015. The SELFIE tool automatically creates an interactive report that

provides a snapshot of where the school stands in the use of digital technologies for teaching and

learning and enables the school community to plan actions for improvement and to monitor progress.

This report provides the basis for schools to evaluate their status, and to use the results of this

evaluation to formulate an action plan for addressing features and shortcomings identified through the

SELFIE questionnaires.

As a useful diagnostic tool for stakeholders and policy-makers, SELFIE provides the evidence to

invoke change at school and system level. In this light, it is clear that the SELFIE process has the

potential to take on a new and critically important role for schools and education and training systems

in Europe and beyond. In its very conception, SELFIE has been designed as a tool to inform school-

based reflective practice. Throughout the SELFIE implementation process, a school can undertake a

0 s eeflettiononeff ect i ve | earning by fostering innovation t
name of SELFIE). Within the process, however, it is important to stress that the SELFIE process

focuses on learning rather than technology. An essential feature of SELFIE is that parts of the

guestionnaire are customisable at a school level, allowing for local factors to be considered. Schools

6 This proposal was expected to be adopted at the Council meeting on 30 Novemberi 1 December 2020.
7 www.oecd.org/publications/students-computers-and-learning-9789264239555-en.htm
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https://ec.europa.eu/programmes/erasmus-plus/resources/documents/second-amendment-2020-awp-erasmus_en
https://publications.jrc.ec.europa.eu/repository/bitstream/JRC98209/jrc98209_r_digcomporg_final.pdf
http://www.oecd.org/publications/students-computers-and-learning-9789264239555-en.htm

have the opportunity to select optional questions and create up to 10 questions to all respondent

PN

groups, enabling themto adjust SELFI E t o t he school 6s specific and <ch

The closures of school premises brought about by the pandemic have thrown into sharp relief the

central importance of education system resilience. Thisre si | i ence i s based on schc
ensure continuity of learning, focusing on digital and non-digital aspects, including leadership and

digital well-being. In some respects, technology availability has enabled a degree of learning continuity

in 2020 during the closure of school buildings internationally caused by the Covid-19 pandemic, but

the experience has been highly variable (ETF, 2020). Some schools, in the early days of the crisis,

rose to the challenge to significant effect and were able to speedily switch teaching and learning to an

online environment. These schools, though, were in a significant minority and for most learners, for

many reasons, the pandemic has been a somewhat dismal educational experience with significant

consequential learning losses (Azevedo et al., 2020; European Commission, 2020).

Infrastructure weaknesses and access to technology can be seen as significant barriers to learning

online, but many other features of learning in a digital environment must be taken into consideration to

achieve success. Not least among theseareas chool 6 s pol i cies and its plan
professional developmentandd i gi t al competence of its teachers. T
online experience that have been exposed by forced closures of school premises require urgent

remediation if educational inequalities are not to be reinforced by the sudden move to learning online.

Schools, local education authorities and ministries of education need to understand, quickly, what

must be done to remedy this situation. It has become clear during the pandemic that those places

where suitable investment and policy development in respect of educational technology has taken

place have been able to maintain the continuity of quality learning at a higher level than those that

have been able to offer little more than emergency remote teaching.

In most countries, although there is a recognition that the quality of technology use in schools is highly
variable, there is a universal commitment among government policy-makers that some form of digital
learning and skill development is an essential component of contemporary schooling. It is recognised
that practices vary widely from school to school and are frequently reliant upon local conditions, most
notably school leadership, but also many other locally situated circumstances.

The SELFIE team is working continuously towards refining not only the usability of the tool through
usability studies but also its content. The European Commission has recently updated the SELFIE
areas and restructured some of the questions based on a psychometric analysis of the SELFIE
responses. Analysis of SELFIE responses has also proved the reliability and validity of the tool
(Costa et al., 2021).

Finally, SELFIE has been enhanced with a set of questions on remote/blended teaching and learning,
with the aim of addressing the recent challenges faced by education due to the health crisis. These
guestions address aspects relating to infrastructure, access, and communication with families, but also
explore the use of digital technologies in terms of supporting children to become resilient and
autonomous learners.
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2. OBJECTIVES AND APPROACH OF THE STUDY

The present study aims to define a methodology for scaling up and integrating SELFIE in education
and training systems through the analysis of a set of case studies. The specific objectives of the study
are to:

y  describe a number of cases of SELFIE implementation in EU Member States and partner
countries, reflecting a broad spectrum of integration strategies and outcomes;

y  collect and analyse evidence on policy initiatives using the SELFIE tool in the context of
compulsory education (i.e. primary, secondary and vocational schools);

y  provide a comprehensive methodology to inform and guide SELFIE uptake at various levels of
education and training systems, highlighting its implications for policy and practice.

The study follows a qualitative approach comprising the following components:

y  desk research, drawing on various information and data sources (reports, guidelines, etc.);

y  semi-structured interviews, providing insights from policy-makers, administrators, experts and
practitioners?;

y  case study analysis, including background information and analysis of challenges and effective
strategies;

y  comprehensive methodology definition, synthesising key findings into a coherent whole.

These approaches are briefly described in more detail in the following sections.

2.1 Desk research

Focused desk research was conducted to collect evidence of policy initiatives and system-wide
implementation of SELFIE, taking into account both academic and grey documents. Country reports
and Eurydice data® were reviewed to help to locate the usage of SELFIE in the national, regional and
local digital education policy contexts for each selected case.

2.2 Interviews with policy-makers and educational stakeholders

Policy-makers, experts and practitioners provided informed insights via semi-structured interviews on
how SELFIE is being used in their jurisdiction. Fifteen interviews were conducted across five countries
(see Table 2.1).

The interviewees were selected based on convenience sampling relating to SELFIE implementation
experience (e.g., in EU partner countries in the role of SELFIE national coordinator or generally having
in-depth knowledge of and/or involvement in one or several SELFIE initiatives at the system level;
being able to provide background information on SELFIE pilot implementation and upscaling, etc.) and
participated in the study voluntarily. The interview template is included in Annex 3.

8 This methodology has been used for similar studies carried out by the European Commission& Joint Research
Centre (JRC), e.g. Digital Education Palicies in Europe and Beyond and CompuThink

9 https://eacea.ec.europa.eu/national-policies/eurydice/national-description_en
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SEE TABLE 2.1 LIST OF INVOLVED STAKEHOLDERS BY COUNTRY

Organisation

Stakeholder

Country | Case title Organisation name Role in SELFIE
type type
Italy Case 1. Ministry of Education, National Policy-maker | Coordinator of
SELFIE ltalia | Directorate General for government SELFIE TIME
Digital Innovation, Office continuing
of Digital Innovation in professional
Education development
course for teachers
National Research Public Expert Coordinating
Council, Institute for Research SELFIE ltalia
Educational Technology body initiative
(CNR-ITD)
Case 2. Regional School Office of | Regional Administrator | SELFIE regional
SELFIE USR | Umbria (USR Umbria) educational coordinator and
Umbria authority coordinator of the
SELFIE-RAV
initiative
Case 3. Regional School Office of | Regional Administrator | SELFIE regional
SELFIE USR | Calabria (USR Calabria) educational coordinator
Calabria authority
Case 4. Digital Citizen School School Educational SELFIE provincial
SELFIE Network network stakeholder coordinator
Autonomous (former) (former) and
Province of practitioner SELFIE school
Trento coordinator
Portugal | Case 5. University of Lisbon, University Consultant Coordinator of
SELFIE Institute of Education, for the SELFIE project at
Portugal Centre for Digital ministry/ the Institute of
(E2D) Competence and expert Education,
Innovation University of Lisbon
in collaboration with
the Ministry of
Education and the
Directorate General
for Education
Spain Case 6. Ministry of Education and | National Policy-maker | SELFIE national
SELFIE Vocational Training government coordinator
Spain (MEFP), National Institute
of Educational
Technologies and
Teacher Training (INTEF)
Case 7. Autonomous Region of La | Regional Administrator | SELFIE regional
SELFIE La Rioja, Consejeria de government coordinator
Rioja Educacién y Cultura,
Centro de Desarrollo
Profesional Docente
Obispo Blanco Najera Primary Practitioner School leader
Primary School school jointly with SELFIE
school coordinator
Case 8. Autonomous Region of Regional Administrator | SELFIE regional
SELFIE Castilla y Leon, government coordinator
Castillay Consejeria de Educacion,
Ledn Direccion General de
Innovacion y Formacion
del Profesorado
SCALI UP AND NTEGRATI NG THE SI
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Organisation | Stakeholder

Country | Case title Organisation name Role in SELFIE

type type
Serbia Case 9. Ministry of Education, National Policy-maker | SELFIE national
SELFIE Science and government coordinator
Serbia Technological
Development (MOESTD)
Institute for Education National Policy-maker | National officer
Quality and Evaluation government
(IEQE)
Electrical Engineering Secondary Practitioner SELFIE school
Hi gh School vocational coordinator
Tesl ad school
Turkey Case 10. Ministry of National National Administrator | SELFIE national
SELFIE Education (MoNE), government coordinator/national
Turkey Directorate General for education expert
Innovation and
Educational Technologies
(DGIET)
MTSO Vocational and Vocational Practitioner SELFIE school
Technical Anatolian High | secondary coordinator
School school

The semi-structured interviews each lasted approximately one hour and were conducted mainly via
teleconference and email, or a combination of the two. After each interview, a short written summary
was drafted and shared with the interviewee for validation. Interviews provided the basis for drawing
up the proposed methodology for SELFIE uptake (Chapter 4) and offered reliable evidence and
insights on the crucial factors for successful piloting, upscaling and integration of SELFIE at the
system level in each selected case.

2.3 Criteria for selecting country cases
Criteria for identifying and selecting country cases included:

y  integration of SELFIE tool at system level, based on a structured approach;

y  SELFIE integration at different education levels i primary, lower secondary, general and
vocational upper secondary;

y  timeframe for SELFIE usage at system level (e.g. early and recent adopters).

Table 2.2 presents the 10 selected cases in EU Member States and SEET countries that reflect the
full spectrum of possibilities under each criterion, covering a range of implementation strategies.
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TABLE 2.2 LIST OF SELECTED CASES BY COUNTRY

System level Implementation
Country Case numbertftitle i implementation { phase { ﬁrc:]c()eptlon
National Regional | Local Pilot Scale-up
Italy 1. SELFIE ltalia X X 2017
onwards
2. SELFIE USR Umbria X X 2017121
3. SELFIE USR Calabria X X 2017
onwards
4. SELFIE Autonomous X X 2017
Province of Trento onwards
Portugal 5. SELFIE Portugal X X 20201 22
(E2D)
Spain 6. SELFIE Spain X X 2017
onwards
7. SELFIE La Rioja X X 20171 20
8. SELFIE Castillay X X 2017
Ledn onwards
Serbia 9. SELFIE Serbia X X 2017
onwards
Turkey 10. SELFIE Turkey X X 2018
onwards

Among EU Member States, the proposed cases for in-depth analysis include SELFIE initiatives in
Italy, Spain and Portugal. The cases analysed in these three countries reflect the selection criteria
discussed above, providing interesting experiences and insights on several additional key aspects
regarding the scale-up and integration of SELFIE into national, regional and local education systems.

Among EU partner countries, Serbia and Turkey were selected as case studies for this report due to
the large scale of their SELFIE pilots, their strong organisational capacity and their significant progress
in digital education policies and practices. The evidence from these two countries, coupled with
accounts of their first-hand experiences with SELFIE, are detailed later in this report.
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3. OVERVIEW OF SELFIE INITIATIVES
IN EU MEMBER STATES AND SOUTH EASTERN
EUROPEAN COUNTRIES

3.1 Ongoing SELFIE initiatives across EU Member States

SELFIE has been used by more than 7 450 schools and, as of October 2020, has had more than
680 000 users from 58 countries across the world since October 2018. The majority of users were
from EU countries and their participation, based on absolute numbers, can be categorised into
three groups.

y  Group 1 (more than 10 000 users): Spain, Belgium, Italy, Hungary, Germany, Portugal, Lithuania,
Bulgaria.

y  Group 2 (1 0007 10 000 users): Greece, Poland, Ireland, Cyprus, Romania, Malta, France,
Slovakia, Croatia, Sweden, Slovenia, Latvia.

y  Group 3 (fewer than 1 000 users): Austria, Finland, Estonia, Czech Republic, Netherlands,
Denmark, Luxembourg.

Three different types of initiatives that involve the use of SELFIE in EU education and training systems
can be identified.

y  Top-down model: Ministries promote the use of SELFIE in the schools. This model has involved a
set of different actions, ranging from awareness raising to coordination, between the European
Commission and education authorities. The model is evident in the following countries: Spain,
Belgium (Flanders and Wallonia), Malta, Cyprus, Portugal and Bulgaria.

y  Mixed model: A research institution and regional authorities have introduced SELFIE in schools:
Lithuania, Italy.

y  Bottom-up model: Individual schools have taken the initiative to use SELFIE; this involves the
remaining countries.

In the following four country examples, the JRC has been directly involved in the launch through
collaboration with the various ministries of education.

In Belgium, both Flanders and Wallonia identified SELFIE as a useful tool to support the development

of the digital capacity of schools. The Ministry of Education organised a communication campaign in

April 2019. A support page has been created on the Flanders education portal, including a range of

support videos in Dutch. I n Wal |l oni aministrdtion aoath ool s
SELFIE and invited to participate.

Cyprus has been closely involved and has recognised the value of the SELFIE project from the
outset. It was very active in the pilot phase and has subsequently been promoting the use of SELFIE
across all schools in the country. Cyprus is also participating in SHERPA (SELFIE HEIpeR and
Pedagogical innovation Assistant)?°.

10 Project funded by the European Commission under Erasmus+ Key Action 3: https://sherpa4selfie.eu/
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In Greece, there is a project on digital education within the Structural Reform Support Service, and
SELFIE is seen as playing an important part. The International University of Greece also coordinates
the Erasmus+ SHERPA project. The National Documentation Centre of Greece organised an online
SELFIE seminar in June 2020 attended by about 1 700 teachers, academics, policy-makers

and students.

Malta, along with Cyprus, was one of the first countries that asked to take part in SELFIE pilots in late
2017. Malta was very active in the pilot phase and scaled up the tool, proposing that schools use
SELFIE on a voluntary basis. The Ministry of Education and Employment has actively promoted the
use of SELFIE. For instance, it organised, jointly with the e-skills Malta Foundation, a SELFIE seminar
for school leaders in May 2019 to promote the tool and demonstrate its features.

The three EU Members States (Italy, Spain and Portugal) that participated in the case studies reported
here were selected because of their extensive experience in country implementations of SELFIE; the
different models of implementation, involving the central state as well as regional authorities and
schools; and their strong involvement in the SELFIE project, which is leading to well-supported and
ongoing implementation in most parts of the respective countries.

Specifically, in Italy, the Ministry of Education showed an interest in and was informed of the results of

the SELFIE pilot, in which 201 Italian schools participated. The ministry also received information from

the delegate to the ET2020 Working Group on Digital Education: Learning, Teaching and Assessment.

In 2020 the ministry promoted a SELFIE-related training course for teachers and school leaders

designed in collaboration with the National ResearchCounci | 6 s I nstitute for Edu
(CNR-ITD).

In Portugal during the academic year 2018/19, the Directorate General for Education, in collaboration
with the Institute of Education of the University of Lisbon, developed a pre-pilot project in five school
clusters. A pilot implementation took place during the school year 2019/20, and the ministry is
planning the broader promotion of the tool during 2020/21.

In Spain, the National Institute of Educational Technologies and Teacher Training (INTEF) of the
Ministry of Education and Vocational Training (MEFP) is the Spanish point of contact with the
European Commission in all EU initiatives regarding education. INTEF has been highly active in
promoting the use of SELFIE since the outset, and Spain is the country with the highest participation
rate. The rationale for introducing SELFIE in Spain is mainly to promote the digital capability of the
whole-school community, thus integrating and extending the scope and breadth of the national
programme on digital competence in education. INTEF shared with the Commission the organisation
of the first SELFIE Forum?®! in April 2019. This was a conference where more than 200 education
stakeholders from all over Europe shared promising practices for the promotion of digital capacity in
general and vocational schools.

11 See the conference report. See also the related promotional video.

4 SCALING UP AND INTEGRATING THESELFI E TOOL FOR
ET oaming o DIGITAL CAPACITY IN EDUCATION AND TRAINING SYSTEMS | 20

European Training Foundation


https://ec.europa.eu/jrc/en/publication/selfie-forum-teaching-and-learning-digital-age
http://www.youtube.com/watch?v=PeKq_tmWTz0

3.2 SELFIE initiatives across partner countries

A top-down model has been exclusively used for SELFIE in partner countries, with the ETF and the
European Commission-JRC liaising with ministries and relevant national bodies to promote and pilot
SELFIE. This model has involved a set of different actions, ranging from awareness raising to joint
organisation of national pilots involving a sample of primary and secondary (general and vocational)
schools selected by relevant ministries. The model is evident in the following countries: Albania,
Georgia, Kosovo, Moldova, Montenegro, North Macedonia, Serbia and Turkey.

In Albania, oversight was initially provided by the Ministry of Education, but subsequently, due to its
responsibility for vocational education, the Ministry of Finance and Economy*? became involved.
SELFIE implementation was started in the autumn of 2019 with a group of primary and secondary
general and vocational schools selected by the two ministries. A representative from the Ministry of
Civil Affairs of Bosnia and Herzegovina attended the SELFIE workshop for partner countries
organised by the Commission in Brussels in 2018. To date, SELFIE has been promoted in the country,
though not yet piloted. In Kosovo, the SELFIE project was launched in May 2019 with a national pilot
involving a set of primary and secondary general and vocational schools selected by the Ministry of
Education, Science and Technology. However, there has so far been no follow-up to the SELFIE pilot.
Nonetheless, two ongoing European projects for the reform of VET in Kosovo, namely Professional
Regqualification and Occupation i KSV/801'% and Aligning Education and Training with Labour Market
Needs i ALLED II**, have been involved and could support a broader adoption and integration of
SELFIE in the countryds VET system.

The SELFIE national coordinator for Montenegro is from the information and communication

technologies (ICT) department at the Ministry of Education. SELFIE was successfully tested as a pre-

pilot study in a trial school in March 2019. On the strength of a further successful pilot in additional

schools, the ministry decided to use SELFIE as a mandatory tool for school self-evaluation. North

Macedonia launched its pilot in May 2019. The ministry has a detailed statistics system for school

monitoring and evaluation, and based on a successful SELFIE pilot, consideration is being given to

the value of linking this in some way to the SELFIE outcomes. Serbiaj oi ne d tElpmjecSdaring- |

the design phase, as a result of its regular parti
Working Group on Digital Education. The SELFIE national coordinator, for both general and vocational

education, is within the Ministry of Education, Science and Technological Development (MoESTD) and

has overseen the growth and successful implementation of SELFIE, with some 50% of primary and

secondary public schools having conducted SELFIE at least once. The Serbian ministry has
organised, among otheractons, a comprehensive training progr amme
capacity through SELFIE during the school year 2019/20. Turkey is the largest of the EU partner

countries, with a public education and training system of 18 million students. In Marchi April 2019 the

Ministry of National Education (MoNE) organised a pilot in 290 schools in 47 cities. In line with

Turkeyo6s Educ at,ithe MoNE is sonsaering2he furdher scale-up of SELFIE.

12 The SELFIE pilot also involved the National Agency for Vocational Education and Training and Quialifications
(NAVETQ), which is in charge of the implementation and development of VET in Albania.

13 hitps://luxdev.lu/en/activities/project/KSV/801

14 http://alled.eu/
15 https://2023vizyonu.meb.gov.tr/doc/2023 VIZYON ENG.pdf
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During the preparation and finalisation of this report, several initiatives to promote SELFIE began

taking shape in Georgia and Moldova. The most intensive usage is in Georgia'®, where, by the end of

2020, the ETF together with the European Commission-J RC  wi | | deliver aeptrain
including SELFIE. The Ministry of Education intends that this package will promote the use of digital
technologies in teaching and learning in public primary and secondary general and vocational schools.

A pilot programme is planned for Ukraine and Azerbaijan in 2021.

16 Georgian schools were among those that tested the tool during its pilot phase in October 2017.
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4. METHODOLOGY FOR THE SCALE-UP AND
INTEGRATION OF SELFIE INTO EDUCATION
AND TRAINING SYSTEMS

The proposed methodology provides a framework for governments and educational authorities to plan
and develop context-relevant policy actions for implementing, upscaling and integrating SELFIE into
the education and training system.

Based on the analysis of ongoing initiatives involving SELFIE, this methodology aims to help policy-
makers and administrators acting at different levels of education systems to:

y  define the policy intent for SELFIE implementation;

y  draw up a comprehensive plan for piloting, evaluating and upscaling SELFIE into the national,
regional and local education system;

y  ensure commitment and strengthen the contextual conditions needed to leverage SELFIE in
education.

The following eight steps (depicted in Figure 4.1) can guide policy-makers and administrators in how
they may introduce SELFIE into their schools.

FIGURE 4.1 PROPOSED METHODOLOGY FOR INTEGRATING SELFIE INTO THE EDUCATION
SYSTEM

REVIEW OF
SELFIE PILOT

RESULTS SELFIE SELFIE
LOCATE SELFIE INTEGRATION INTEGRATION
IN THE EDUCATION IN WIDER IN WIDER

CONTEXT DIGITAL EDUCATION CPD

POLICIES PROGRAMMES
SETUPA SELFIE SELFIE
SELFIE PILOT GOVERNANCE ANNUAL REVIEW
STRATEGY CYCLE

PILOT SCALE - UP ¥

As a starting point, policy-makers and administrators should locate the SELFIE tool in their specific
educational context. By strongly focusing on their main goals and priorities, this will help them to
identify a suitable SELFIE coordinator (or coordination team) (step 1). In most cases, a pilot action can
be set up and used as an exemplar for designing an effective implementation plan (step 2) to gain a
deeper understanding of the main challenges and opportunities for the effective integration of SELFIE.
Defining support measures such as webinars and workshops for the piloting schools (step 3) and

* %
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reviewing pilot results (step 4) can pave the way for further strategic actions. As well as developing an
implementation plan for upscaling SELFIE into the education system, policy-makers and
administrators should position and link SELFIE to specific national, regional and local policies

(e.g. digital education policies, quality assurance) (step 5). Direct support from an authoritative body
(e.g. education minister, a regional or local education authority) can contribute to the uptake by
promoting and involving a significant number of schools through an explicit invitation to use SELFIE
(step 6). Similarly, integrating SELFIE into the broader professional development programmes for
teachers and school staff ensures that the self-reflection process promoted through SELFIE is fully
appreciated by all the key actors (step 7). Finally, to move towards future mainstreaming and ensure
effective integration into the national, regional and local context, a periodic review and analysis of
SELFIE aggregated data and its impact should take place (step 8).

The proposed methodology allows for full flexibility and adaptation to different educational contexts

(e.g. centralised and decentralised education systems, with different degrees of autonomy), enabling the
integration of additional steps (the grey areas in Figure 4.1), as well as scope to modify their sequence
and internal components, thus also favouring the application of the methodology at various levels of
the education system (national, regional and local levels). In the following section, each step and the
key actions to consider are briefly presented.

4.1 Step 1. Locate SELFIE in the national, regional and local context

After collecting information about the main characteristics of SELFIE (e.g. during seminars and
periodic information events), policy-makers and administrators can start locating SELFIE in their own
educational context, determining specific goals and priorities towards which SELFIE will contribute.

Key actions to consider include:

SELFIE ADAPTATION TO

EDUCATION CONTEXT Defining the policy intent for SELFIE implementation
- A clear statement about the rationale for the SELFIE intervention (e.g. as
IDENTIFYING SELFIE mandatory or optional; to help schools to define their digital action plan) is

COORDINATOR & KEY ACTORS . . L . .
. a starting point for designing a comprehensive approach and effective

plan to boost SELFIE uptake. To establish the policy intent of leveraging
DEFINING THE POLICY INTENT . . ) . . . L
FOR SELFIE IMPLEMENTATION SELFIE requires clarification of the strategic objectives and priorities at the
national, regional or local level to which SELFIE will contribute
(e.g. promoting the innovative use of digital technologies in education,
strengthening studentso6 di gSELFEIwillc ompet
be introduced (e.g. small- or large-scale pilot project).

LOCATE SELFIE

IN THE EDUCATION
CONTEXT

Identifying a SELFIE coordinator and key actors

Robust coordination is needed to ensure that effective actions relating to
SELFIE are in place across institutions. Among the competent ministries
or agencies (e.g. regional or local authorities, education agencies, universities, experts), as part of
existing institutional and organisational settings for the use of ICT in education, it is crucial to establish
a SELFIE multi-level coordinating body or committee (at national, regional and local levels)
responsible for guiding the implementation and management of the SELFIE initiative at all system
levels. This will assist in establishing and maintaining strategic partnerships and engaging relevant
stakeholders in communicating about the initiative and contributing to its visibility. Moreover,
depending on the specific context and structure of the education system, local-level coordinators may
also be nominated to ensure synergies with local activities and effective implementation of SELFIE.
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Adapting SELFIE to the national/local context

To facilitate SELFIE uptake and promote a shared understanding of the nature of the SELFIE process,
the pool of quality resources already available to school leaders and teachers should be translated
and adapted to the specific context. These resources include the guides for school coordinators on
setting up and using SELFIE in schools?’, the DigCompQOrg conceptual framework underpinning the
SELFIE tool, and communication materials such as slides, videos and reportsé.

4.2 Step 2. Set up a SELFIE pilot

For a pilot-based approach to SELFIE, integration starts on a smaller scale with piloting at national,
regional or local levels. Piloting provides an opportunity for initiating, and investing in, local change
through implementing SELFIE in specific contexts, as a starting point for a broader roll-out. A pilot also
allows for the development of a deeper understanding of how to operationalise SELFIE, overcoming
implementation barriers and identifying mechanisms to support the SELFIE process and outcomes.

Key actions to consider include:

SETUP A Defining criteria for identifying participating schools
SELFIE PILOT The self-reflection process promoted through SELFIE is intended for all
schools, operating in various contextual conditions and regardless of the
specific characteristics of their technological infrastructure. Even (and mostly)
those schools with limited access to technologies (i.e. lack of devices, low-
band connectivity) or with obsolete equipment can benefit from using SELFIE

CRITERIA FOR SAMPUNG to identify strengths and obstacles and to implement effective actions for
i improvement. For these reasons, it is crucial to adopt criteria for pilot
MECHANISMS FOR participants that reflect the variety and richness of contextual conditions, thus

SELECTING SCHOOLS . . . . .
- ensuring the inclusion of schools that are as representative as possible of the

existing range of s cho ol Rldisatgling shoutd|
normally include schooals:

PILOT COORDINATION

y  from different geographical areas (e.g. north, centre and south) and locations (e.g. city, town and rural);

y  covering different education levels and sectors (e.g. primary, lower and upper secondary and
initial VET institutions) and institution types (public, private, chartered);

y  of different sizes (e.g. small schools with up to 500 students, medium-sized schools with 5001
1 000 students, large schools with over 1 000 students);

y  with different digital infrastructures (e.g. ranging from well-equipped schools with high-speed
connectivity to schools with limited infrastructure and low-speed connectivity);

y  that participate in specific national, regional or local programmes (e.g. on digital learning) or
national/EU networks (e.g. eTwinning).

Establishing mechanisms for selecting schools

Involving a significant number of schools could be a strategy to ensure that each criterion is adequately
covered. Alternatively, schools can participate either through a direct invitation from the government or
voluntarily. Depending on the specific characteristics of the education system (e.g. top-down centralised)

17 SELFIE resources for schools are available at: https://ec.europa.eu/education/schools-go-digital/selfie-
resources it

18 SELFIE information materials in Italian: www.selfieitalia.it/docs/SELFIE_MIUR_FINAL.pdf; and in Portuguese:
https://erte.dge.mec.pt/selfie
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and the rationale for integrating SELFIE (e.g. funding technology infrastructure), pilot schools could be
identified through a selection process based on the evaluation of SELFIE-based project proposals
submitted by schools (e.g. proposing teacher/staff training activities based on SELFIE results).

Managing and coordinating pilot activities

Pilot activities can be coordinated by the appointed SELFIE coordinator body or committee

(e.g. ministry, educational authority) or be conducted independently (e.g. by a research institution).
To ensure effective collaboration among all actors involved, a coordination plan is recommended,
featuring the overall timeline and main activities for the piloting.

4.3 Step 3. Define measures to support the SELFIE pilot

Supporting measures are essential in assisting pilot schools engaging with SELFIE, motivating target
users, and helping schools to understand the nature of the SELFIE self-reflection process.

Organising a kick-off meeting involving school leaders and SELFIE coordinators from pilot schools is
vital when launching the pilot activities. Moreover, providing training events and resources throughout
the pilot programme contributes to ensuring adequate support for participants in using SELFIE (e.g.
registering on the SELFIE platform, personalising SELFIE questionnaires). Such measures also bring
benefits after the pilot, encouraging schools that understand the value of SELFIE and are comfortable
in using it to spread the positive messages throughout their professional networks.

Key actions to consider include:

WEBINARS [
W““'_‘E"“"E Setting up an information campaign
GumE-UNEE;" Developing an awareness campaign on SELFIE (e.g. through institutional
RESOANKCES education intranets, government websites) can encourage schools to get
v involved and actively participate in the pilot. Creating localised
|MFDH;'HA.11IJN infographics and promotional materials to explain the main aims and
CAMPAIGN characteristics of the SELFIE tool, as well as making available a

translated and adapted version of the DigCompOrg*® framework, can be
beneficial for those teachers and school leaders who are interested in
knowing more about the topic.

Developing guidelines and resources
SUPPORT Providing guidance and advice (e.g. toolkits, training resources) to
SELFIE PILOT schools and all stakeholders involved in piloting SELFIE is crucial if it is to
be delivered as expected. These can range from actionable guidance on
the role and tasks of the SELFIE coordinator in schools to guidance on
monitoring schoolsd participation and
to help schools to link SELFIE into national, regional and local initiatives or to conduct institutional
activities should also be provided (e.g. guidelines to help schools to use SELFIE results to draw up
their educational plan or to inform their internal evaluation).

19 Examples of a translated version of the DigCompOrg framework:
http://educalab.es/documents/10180/216105/DigCompOrg_IPTS-INTEF ES.pdf (Spanish version by the
MEFP/INTEF) and https://drive.google.com/file/d/0B4xOPkY46S0Z2ZGZHazZmZXFmMjAlview (Italian version

by the National Research Council 6s -ITD)sti tute for Educat
i 4 SCALI NG UP AND | NTEGRATI NG THE SI
ETme"“ DIGITAL CAPACITY IN EDUCATION AND TRAINING SYSTEMS | 26

European Training Foundation


http://educalab.es/documents/10180/216105/DigCompOrg_IPTS-INTEF_ES.pdf
https://drive.google.com/file/d/0B4xOPkY46S0ZZGZHazZmZXFmMjA/view

Running webinars and workshops

Training provides pilot schools and relevant stakeholders with sufficient capacity to implement SELFIE
effectively. Training modules, online courses (e.g. massive online open courses (MOOCS)), podcasts?
and workshops on SELFIE can be designed and deployed with the support of experts and overseen
by the SELFIE coordination body. These also contribute to the nurturing of a self-reflection culture
inside schools concerning the use of technologies for learning, focusing on a variety of topics (e.g.

st ud e n tlsdnpetency, idasigning a SELFIE-based action plan).

4.4 Step 4. Review SELFIE pilot results

Piloting offers the opportunity to gain a deeper understanding of major drivers and barriers relating to
SELFIE implementation both at individual school level and across all of the pilot schools through the
aggregation of anonymised consolidated data from these schools. When planning to roll out SELFIE
on a larger scale, it is vital to troubleshoot issues that arose during the pilot programme (e.g. group
discussion). Reviewing SELFIE pilot results provides the necessary
information to formulate a SELFIE scale-up plan and strategy.

REVIEW OF Key actions to consider include:

SELFIE PILOT ) . )
RESULTS Anal ysing stakehol der s 6 patianmmi t ment and

Participation in a SELFIE pilot indicates the degree of involvement and
commitment to SELFIE, strengthening capacities at the national, regional
and local levels for its introduction into the system. It also provides
information on the capability of a school community to take collective
ownership of its current strategies and practices and to engage in self-

STAKEHOLDERS'
COMMITMENT &

PARTICIPATION reflection practices (e.g. arranging a focus group or a short online
: questionnaire to obtain feedback after the implementation). Moreover,
BRI incentive mechanisms already provided within SELFIE (i.e. SELFIE

PARTICIPATION

certificate of participation for all participants, SELFIE open badge for
schools, acknowledgement of 10 working hours for school coordinators to
DIRECT ANALYSIS run SELFIE) can be further adapted by the SELFIE coordinator body or

H committee.

Highlighting potential benefits to participation

The benefits to schools of wusing SELFIE fall into t\
policy decisions and to identify critical elements in their digital action plan; and (ii) reinforcing the process of

schools being self-reflecting learning communities. The review of pilot results should look into both aspects,

identifying priorities for follow-up actions (e.g. by addressing those aspects/items from the SELFIE results

that were given the lowest ratings) and potential synergies with other education policy initiatives.

Directing resources based on analysis

The feedback derived from the pilot data informs policy-makers and administrators about user
perceptions of the practical implications of government investments in infrastructure and the status of
the available digital resources to support learning and teaching. This review enables the identification

20 Example of a podcast on SELFIE: http://aprende.intef.es/index.php/endirecto/eventos-para-educadores-
conectados/podcast-9-selfie (conducted by the Spanish MEFP/INTEF).
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of specific professional development needs and informs the planning of tailored training actions
(e.g. for school leaders and teachers).

4.5 Step 5. Plan SELFIE scale-up and integration in national, regional
and local policies

An overarching plan is necessary to take SELFIE to scale and to incorporate it into wider policies and
strategies at the national, regional and local levels. It is critical to link and align SELFIE to existing
prioritisation, administrative routines and decision-making structures to ensure its sustainability and
growth towards wider uptake by schools. During this step, the strategic plan to integrate SELFIE
should be endorsed by senior officials in the education administration.

EU [/ INTERNATIONAL

It is also crucial to incorporate SELFIE into national, regional or local

INITIATIVES policies on digital education, linking to broader ministerial or education
. aut hor i t i e dirke theirlcentmisution to its anplémentation (e.g.
QUALITY ASSURANCE through specific projects or thematic programmes; through government
0 initiatives, including specific measures and incentives).

DiGITAL EDUCATION . . .
STRATEGY Key actions to consider include:

Integra ting into national, regional and loc  al digital education strategies
SELFIE It is crucial to formally integrate SELFIE into wider strategies for digital
INTEGRATION education that most countries have already developed. The expected
IN WIDER contribution of SELFIE should be explained in policy documents (e.g.
DIGITAL EDUCATION supporting and guiding the development of the digital action plan of the
POLICIES school; framing the school ds expenditur
coherence at all system levels?,

Linking to quality assurance

SELFIE provides the school with anonymised qualitative data(i . e. per cepti ons of the
teachers and students) about the schoolds policies
synergies can thus be established to use SELFIE results for internal self-evaluation activities in pre-

existing quality assurance systems. A fundamental feature of the SELFIE process is that the data should

inform judgements about school-based leadership and management, rather than simply being a means of

auditing digital capacity. In this way, the SELFIE results can be used for the quality assurance of a

school 6s o0 p e fled tommounity af Barning, ratbdr than the SELFIE tool being used only as a
measur ement of a s cxbetlenck gesagainst mationabbenahgnarksa | e

Fostering knowledge sharing and cooperation with European and international initiatives

I ntegrating SELFIE into the education system and s
consistent policy actions. Establishing clear links and clarifying localisations of the SELFIE process

allow schools and education authorities to foster knowledge sharing and international collaboration to

promote peer learning and the exchange of ideas based on SELFIE results. SELFIE provides a

21 For example, in Italy, the Autonomous Province of Trento included SELFIE in the local policy initiative on the
Digital Education Action Plan for Schools (in Italian, Piano provinciale per la scuola digitale, Reg. delib.
No 1941, approved on 24 November 2017) among key actions (Action #28) that all schools located in the
province should implement in the coming years. Similarly, the Autonomous Region of La Rioja in Spain
included SELFIE in the regional initiative Avanz@TIC: www.larioja.org/edu-innovacion-form/es/actividades-
formacion/proyectos-innovacion-educativa-pies/avanz-tic-ano-2019-2020
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common language and a reference point for all schools and education systems, thus enabling and
facilitating such cooperation.

4.6 Step 6. Establish the SELFIE governance strategy

The SELFIE governance strategy establishes how SELFIE will be governed and executed at any, or
all, system level(s) to secure the engagement of key stakeholders and the achievement of expected
outcomes. This step encompasses the high-level administrative and operative acts behind SELFIE
implementation at large scale, including setting up performance indicators to monitor progress.

Key actions to consider include:

SELFIE Defining the organisational model for SELFIE governance and
GOVERNANCE coordination
STRATEGY Depending on the organisation of the education system, SELFIE governance
takes a centralised or decentralised and a top-down or bottom-up approach, or
a mixed method combining different strategies. The implementation plan should

ORGANISATIONAL be put into action through a governing board and/or a coordinating body that
AND c"’\;’gzz‘"w" represents all major stakeholders (e.g. ministries, educational authorities,
: universities, research institutions).
STAKEHOLDERS’
INVOLVMENT Involving stakeholders
CoMMUNICATION Undertaking systematic consultation (e.g. in the form of roundtables, online
5““_“6" consultations) with a wide range of governmental and non-governmental

stakeholders during the integration and uptake of SELFIE at system level??
ensures it is comprehensive and reflects expertise and insights from different policy areas (e.qg.
education, infrastructure, quality assurance). International collaborations and peer networks can support
the exchange of experiences and promising practices, ensuring that SELFIE implementation can benefit
from similarities between education systems and policy contexts, thus providing opportunities to share
resources (e.g. professional development programmes).

Adopting a clear and effective communication strategy

Information campaigns should focus on the distinctive elements of SELFIE, ensuring that different
stakeholders (e.g. administrators in regional or district authorities, trainers) are clearly and effectively
informed about planned activities for implementing SELFIE at the system level. A SELFIE coordinating
body or committee should organise kick-off meetings, information days for schools, social media
campaigns and network events for disseminating and exchanging information on SELFIE experiences
(e.g. national SELFIE conference, periodic meetings with regional/local education authorities).

22 For example, in Spain, the MEFP periodically arranges meetings with autonomous regions to inform and
update them about SELFIE developments at national and EU level, as well as to collect their feedback, thus
encouraging the adoption of SELFIE at regional level. (Given the distributed nature of the Spanish system,
regional ministries of education are the only bodies that can contact schools directly.)
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4.7 Step 7. Incorporate SELFIE into continuing professional
development programmes

To capitalise on the full potential of SELFIE to support schools, governments and educational

institutions could design and develop targeted continuing professional development (CPD) programmes

as a means of using findings from the school SELFIErepor t s t o empower school s c
digital education and boost innovation at all system levels (national, regional, local).

Key actions to consider include:
SELFIE-BASED ACTION
PLAN TRAINING Professional development for teachers and SELFIE school

coordinators
Including SELFIE-related training activities (which focus on the specific
nature of the self-reflecti on process promoted by SELI
initial education and professional development programmes can foster
TEACHERS' CPD their digital capacity and raise awareness of their role and contribution in
defining and broadening school s 6 di gi t Rrbfesgotal c at i on.
development activities can be designed and implemented to empower the

SEI.:FIE SELFIE school coor.dinator to effectively foster sglf—reﬂgctive practices in
INTEGRATION the school community (e.g. how to formulate additional items, how to

IN WIDER suppor t col | eagues aanndd fsotsutdeern ttseba cphaerrtsioc

CPD
PROGRAMMES Professional development for school leaders

Targeted professional development activities can help school leaders to

use SELFIE results proactively and recognise potentials to inform their

policy decisions. Critical elements identified in the SELFIE school report need to be considered by

school |l eaders when defining the school 6slogmerdi t al :
needs detected so that appropriate CPD solutions can be proposed.

SCHOOL LEADERS’ CPD

Professional development f or designing, implementing and monitoring the SELFIE -based
action plan

The effective devel op mebasedaction planreguiresache mwlvetnentaBeE L F 1 E
collaboration of staff members throughout the school community (e.g. school leader, person

responsible for quality assurance, curriculum designer, homei school liaison officer). Targeted training
activities can hel p s c laadorbfessiana grdwth theuglh, toresatnplep e r s on a l
designing actionable plans based on SELFIE; focusing on strategies to interpret SELFIE data;

identifying and establishing priorities for future action plans; monitoring and evaluating the

implementation of the SELFIE-based school action plan.

4.8 Step 8. Setting up a SELFIE annual review cycle to inform policies

The opportunity to implement SELFIE through several rounds of annual cycles is important for its

sustainability, and this provides a valuable meansofmoni t ori ng school sé digital
Establishing robust mechanisms to monitor and evaluate system-wide SELFIE strategies and

outcomes ensures that SELFIE implementation achieves the intended impacts.

Monitoring progress improves decision-making, allowing systems to adjust the SELFIE integration
process to have more significant impact, and enhancingi nst i t ut i onal l earning anc
commitment. It also helps policy-makers to understand where resources are needed.
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Key actions to consider include:

Conducting a meta-analysis of the SELFIE process

Transformative participation in the SELFIE process should result in an

i mprovement i n schdohereisaneeditogevaluae capacit
SELFI E i mpact at the school abiligywoel , a r e
effectively use SELFIE data to design a genuine action, change and

improvement plan.

Using SELFIE aggregated data

SELFIE aggregated data at national, regional and local levels could provide

stakeholders with indications to identify broad areas for interventions

(e.g. detecting professional development needs, recognising activity gaps,

monitoring school policy developments). Policy-makers can agree with the

European Commission on ways to have access to aggregate SELFIE data
(e.g. schools located in similar contexts, from similar education levels) while ensuring the anonymity of
individual schools.

4.9 Closing remarks on the proposed methodology

To sum up, the proposed methodology outlines the main steps for the integration of SELFIE into
national, regional and local education systems, highlighting key actions for policy-makers and
administrators to consider (Figure 4.2). It also enables the mapping of ongoing SELFIE initiatives
in EU Member States and SEET countries.

FIGURE 4.2 STEPS AND KEY ACTIONS FOR INTEGRATING SELFIE INTO NATIONAL,
REGIONAL AND LOCAL EDUCATION SYSTEMS
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